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Fields We Engage with 

 

Memory Studies 

Memory studies has primarily invested in the transgenerational (Hirsch and Spitzer 2006; 

Landsberg 2004) and transnational (Gutman 2010; Erll 2010) transmission of memory. 

This project will investigate the afterlives of European famines in education, in view of 

these inherent aspects of cultural memory, with a specific focus on: “prosthetic memory” 

(Landsberg 2004: 9), or the indirect experiences of a past by social groups who never 

witnessed the event, as a way to clarify current developments in the education of these 

sustenance crises; and “multidirectional memory” (Rothberg 2009: 5), or the dynamic 

intersections between the cultural memories of various communities, as an instrument to 

frame transcultural approaches in European famine education. In its hitherto unexplored 

educational dimension of the transference of famine memories, the team expects to build 

upon the results of projects on the memory of the Spanish Civil War, such as History and 

Memory of Hunger (Spanish Ministry of Education and Science, 2017–20), led by our 

cooperation partner Del Arco Blanco (University of Granada). 

 

Education Studies 

Over the past decade, education studies have made major strides in various directions. 

First, education studies have invested in cultural diversity and education, developing 

theories on how educational practices can contribute to assimilationist (Banks 2008) as 

well as differentiated citizenship (Nguyen 2011). Furthermore, education studies have 

increasingly addressed how educational practices mediate troubled pasts as well as 

processes of reconciliation (Barton & McCully 2007, Cooper 2015; Grever et al. 2016; 

Fontana 2017). Both frameworks will be resources for the project team to assess past and 

present teaching practices. Technology has also given a strong impulse to educational 

practices, at schools and in the cultural and public sector. Scholarship has examined the 

accessibility, methodologies, and diversification of educational practices that new 

technologies, such as MOOCs (Yuan et al. 2014; Kaplan & Haenlein 2016) make possible, 

and how they can contribute to engaging especially new generations. The project team 

envisages an exchange of insights with DiDiAC (Research Council of Norway, 2010–16, 

FINNUT/Project No: 254761), in order to test its assumptions on the effectively using 

technology in learning environments. 

 

Famine Studies 

Generally, there have been very few attempts in famine studies to look beyond the 

boundaries of ethnicity and nationality. In a European context, a few ground-breaking 

essay collections (Ó Gráda, Paping and Vanhaute 2007; Noack, Janssen and Comerford 
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2012; Newby, Luciuk and Curran 2015) have taken initial steps in comparing the Great 

Irish Famine, the European ‘potato crisis’ famines of 1845–47, the Great Finnish Famine 

and the Ukrainian Holodomor. The articles in these collections, however, focus on one 

specific famine as a case study. While using the insights generated by these pioneering 

studies as useful backgrounds, Heritages of Hunger will significantly advance present 

research through its comparative and interdisciplinary approach and its innovative focus 

on how these pasts have been represented in formal and informal education. In so doing, 

this project taps into and enriches past projects at the vanguard of European famine 

research: the ERC-funded project Relocated Remembrance: The Great Famine in Irish 

(Diaspora) Fiction, 1847–1921 (Radboud University, 2010–15), led by PL Corporaal; 

and The Terrible Visitation: Famine in Finland and Ireland, c. 1845–1868 by 

collaboration partner Newby (Finnish Academy, 2012–17). 

 

Identity Studies 

The project will engage with previous research on identity formation in contexts of cultural 

contacts such as migration (Faist 2000, Thapan 2005); (post)colonialism and 

multiculturalism (Hall 1990; Murdock 2016). The European famines that are central to the 

project took place in periods of severe upheaval which often led to emigration (Ireland, 

Finland, Spain), and occurred under conditions of imperialism (Ireland, Finland), 

authoritarian regimes (Ukraine, Spain), or foreign occupation (the Netherlands, Greece). 

In some cases, this gave rise to culturally and linguistically hybrid societies. The project 

will therefore specifically evaluate its findings against the background of concepts 

concerning colonial identities, and the role of multiculturalism in relation to educational 

practices (Banks 2009, Vavrus 2015). In its focus on the present development of European 

identities, the project expects to build upon results of Euro-identities (FP7 2008-11, 

Queen’s University Belfast) and Jensen’s Dealing with Disasters (2017–22, NWO-VICI, 

RU), enriching the results of these projects by its transeuropean focus and its concern with 

the impact of the public sphere on community construction. 

 

Modern European famine pasts are also taught in schools and on heritage sites outside 

their local and national contexts, and therefore enable research on ways in which ethnic 

communities in diaspora contribute to the teaching of these famines, at schools, and in 

other cultural and public spaces. Ethnic communities rooted in emigration and associating 

with the former European homeland, play a significant role in formal and informal 

education of these famine pasts. A New York State Great Irish Famine Curriculum was 

established by a team of educators (coordinated at Hofstra University). The Finnish-

American Heritage Society of Maine provides links to resources on the Finnish famine. In 

Canada, our partner the Holodomor Research and Education Consortium has recently 
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developed a primary and secondary curriculum adapted for four Canadian provinces. 

Conversely, as ‘diaspora engagement’ policies have become increasingly common across 

Europe, efforts to create new European heritage sites responding to diasporic tourism 

interests –such as Red Star Line Museum and EPIC: The Irish Emigration Museum– are 

further reshaping narratives of famine pasts. The project team will analyse these diasporic 

interventions into education on European famines. 

 

Gender Studies 

Research revealed that cultural representations of European famines have often been 

infused with gender, especially in its focus on feminine figures as emblems of starvation 

and suffering (Roseboom and van de Krol 2010; Kelleher 1997). Heritages of Hunger will 

engage with the role of gender discourses and imagery in formal and informal education, 

and how these affect teaching practices in connection to issues of culpability, reparation, 

and reconciliation. Gender is a significant issue in the accessibility of education, and 

the UNESCO Atlas of Gender Equality in Education (2012) demonstrates that gender 

parity has only been achieved in primary (and not secondary) education in several 

countries in Europe, including Ireland, Spain and Finland. At the same time, women 

play(ed) a significant role in disseminating European famine legacies through education, 

as teachers, educational leaders (Coleman and Glover 2010) and staff in the heritage 

sector. The project team will assess the impact of gender on European famine education in 

terms of agency and accessibility. 

 

Heritage Studies 

Over the past decade heritage studies has expanded with growing attention to conservation 

practices (Hagen 2006; Gilmour 2007), commodification (Park 2013) and 

museum/interpretative techniques and epistemologies (Howard 2003). Heritages of 

Hunger will situate national examples of mediating famine memory in wider European 

and global contexts of ‘dark’ heritage and the politics of ‘identity’ institutions (Gourievidis 

2014; Knell, Aronsson, Amundsen 2014). Additionally, Heritages of Hunger will explore 

the tensions between institutionally recognised notions of heritage ― and “subaltern and 

dissenting heritage discourses” (Smith 2006: 29-42) that offer alternative but equally valid 

perspectives on the experiences of legacies, in order to clarify and contextualise the variety 

of famine heritages and their social status. Heritages of Hunger envisages a constructive 

collaboration with the FP7funded MeLa project (European museums in an age of 

migrations) and potential elaboration upon the research results it has yielded, in seeking 

to develop new strategies for museums in the current age of migrations of people, 

information, knowledge and ideas. 
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Interdisciplinarity 

The consortium includes researchers from a variety of disciplinary backgrounds, ranging 

from social and political history (De Zwarte, Román Ruiz, van Mourik), cultural history, 

literature, media studies (Jensen, Corporaal, Janssen, Boerman), memory studies 

(Boerman, Corporaal, Janssen), diaspora studies (Corporaal, Janssen) and famine studies 

(De Zwarte, Corporaal, Janssen, Román Ruiz). Partners on the steering committee and 

advisory board complement this expertise from their own backgrounds in political history, 

oral history, demography, relief studies, disaster studies, cultural heritage studies, 

geography and migration studies, musealisation, commemoration and heritage 

preservation, and educational practices. As such, the consortium has at its disposal a wide 

range of complementing expertise that will shed light, from a variety of perspectives and 

through a broad number of methodological lenses, on practices in formal and informal 

education regarding troubled European famine pasts. The transdisciplinary character of 

the consortium has the additional benefit of stimulating the exchange of methodologies 

and theoretical perspectives between partners in the project. This in turn will stimulate the 

development of innovative research approaches. 

 

The educational practices that the project analyses concern those in (primary and 

secondary) schools and adult education, in a variety of subjects ranging from geography, 

to history, to art and literature. Furthermore, the project investigates such practices in 

museums, heritage institutes and surrounding commemorations, so that it is very 

comprehensive in its address of educational practices and considers various disciplinary 

vantage points.  

 
 
 

      
 


