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Step-by-step plan for implementation framework for student 
development 
 
Introduction 
This step-by-step plan is designed for working groups who are responsible for designing a PPD 
learning trajectory in their curriculum, and for individual lecturers who address PPD within their 
courses. The research on the design and implementation of PPD learning trajectories at the RU 
shows that study programmes struggle to develop a unified vision of PPD, shape the 
development and learning process of students, and link PPD to subject content.1 Based on the 
research, a framework for student development has been developed, which contains 9 student 
competences in line with the RU's educational vision. This framework serves as a foundation for 
designing and implementing education in which students develop themselves academically, 
professionally and personally. 
 
The infographic and this in-depth document of the step-by-step plan take you through the entire 
design, implementation, and evaluation process of the framework for student development. To 
facilitate the process, a blueprint is available (see appendix) for each step, allowing you to make 
progress in a structured way. Furthermore, you will find a toolbox, including examples, working 
methods and literature. 
 
Underlying this step-by-step plan is the principle of constructive alignment, which assumes that 
learning objectives, learning activities and assessment are aligned. If you are not familiar with 
this concept, or if you would like to refresh your knowledge, have a look here. 
 
Developing a step-by-step plan and toolbox for educational development is never finished. If you 
run into issues, have good practices, or any material that can be added into the toolbox, please 
let the developers of this step-by-step plan know. Corrections and suggestions are always 
welcome and can be sent to isa.witteveen@ru.nl or renee.muskens@ru.nl.  
 
This step-by-step plan was developed by Renée Müskens, Babs Ligthart, Nathalie Wentink, 
Hanne Kause, Isa Witteveen and Maarten Dietz. 
 

In this step-by-step plan, the following concepts are frequently used: competence, learning outcome, 
learning objective and learning activity. We define them as follows:2 

- Competence: a combination of knowledge, skills and attitudes. 
- Learning outcome: describes what a student should ideally know, understand and/or be able 

to do upon completion of a course. 
- Learning objective: describes what a student should ideally know, understand and/or be able 

to do upon completion of a course or year of study. 
- Learning activity: an assignment or action by which a student actively develops knowledge, 

skills or attitudes to achieve a specific learning objective. 

 
 

 
1 Dietz, Maarten. “PPO aan de Radboud Universiteit: De Belangrijkste Resultaten.” Voucher project., Radboud University, 2024. 
2 As far as possible, these definitions are in line with the lexicon being developed within Radboud University for the implementation 
of the curriculum information system (CIS). See: https://lexicon.eduxs.eu/termen. 

 

https://www.ru.nl/en/staff/services/framework-for-student-development
https://www.ru.nl/en/staff/lecturers/designing-education/designing-courses/integrating-learning-objectives
mailto:isa.witteveen@ru.nl
mailto:renee.muskens@ru.nl
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Step 1. Determining the preconditions 
In the first step, the management of your programme, for example the programme director, 
determines the preconditions that are necessary for a successful design and implementation 
process of the framework for student development. This means that the management 
formulates a clear assignment, assigns responsibility for that assignment to a person or 
institution, and establishes a working group with the mandate to carry out the assignment. The 
management also determines and communicates whether, and what resources are available. 
Document the preconditions in the blueprint (see appendix) at step 1. 

 

Goals 

• The management formulates an assignment and assigns the mandate of the assignment 
to a specific person or institution. 

• The management establishes a working group that is responsible for carrying out the 
assignment and has the mandate to complete the assignment. 

• The management clarifies whether, and what resources are available and how the 
resources will be distributed. 

 

Questions  

• What are the preconditions from the faculty for your programme? 
• What resources are available in your faculty and programme? 
• What is the assignment formulated by the management? 
• Who within your programme is responsible for the implementation process of the 

framework for student development? 
• Who will be in the working group that will be responsible for the implementation of the 

framework of student development? 

 

Example  

In 2024, the board of the Faculty of Science formulated a formal assignment for all bachelor's 
and master's programmes at their faculty to implement student development in line with the 
preconditions of the faculty. In the assignment is described who is responsible for the 
assignment, who is part of the working group, and where the mandate for the assignment is 
allocated. 

 

Recommendations 

• Set up a working group of motivated colleagues: a chairman with the authority to 
actually implement newly designed education, lecturers, and a teaching developer (TIP). 

• Make time for the design and implementation process. 
• As management, commit to the design and implementation process and embed it in 

administrative meetings. 



   
 

   
 

Step 2. Forming a vision 
Now that your preconditions are clear, as a working group you get to work on formulating a 
vision. You map out what your programme trains students for by thinking about what it means to 
be a graduate of your programme in the present day. You create a graduate profile and clarify the 
extent to which the ideal graduate profile matches the current curriculum. Take your time for this 
step, as it will help you lay the foundation for the next steps and will facilitate the design and 
implementation process. Write down your vision in the blueprint at step 2. 

 

Goals 

• Having a clear understanding of what it means to be a graduate of your programme in the 
present day. 

• Creating a graduate profile of your programme. 

 

Questions 

• What does it mean to be a (historian, philosopher, business administrator, chemist, etc.) 
in today’s world? 

• According to alumni of your programme, which competences are essential in their 
careers?  

• What knowledge and skills does a student possess at the end of the programme based 
on your programme's current learning outcomes? 

• What is the ideal profile of a graduate of your programme? What competences does the 
student possess based on the 9 competences from the framework of student 
development? 

 
Example 

Communication Science organised a vision day to develop a vision for student development in 
education. They have formulated their vision in the form of a book. Lecturers reported that jointly 
forming a vision created a lot of energy within the department, which made the design and 
implementation process go more smoothly. 

 
Recommendations 

• Take your time to formulate a vision, because having a clear vision leads to substantially 
stronger education on student development, and makes the relevance of student 
development in relation to the subject content clearer for students and lecturers. 

• Involve students and alumni in forming a vision. Students can be involved by, for 
example, forming a consultation group of students (Faculty of Medicine), by employing a 
student assistant to co-develop education (Communication Science), or by co-creating 
education in discussion and sharing sessions (Radboud Teachers’ Academy). Alumni 
can be involved by asking what they need as (historian, philosopher, business 
administrator, chemist, etc.) in the job market. 

 

chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/www.ru.nl/sites/default/files/2022-12/je_kan_niet_alles_uit_een_boekje_leren_comenius_project_NL.pdf


   
 

   
 

Step 3. Shaping competences in terms of content 
This step is all about defining the content of the competences in line with the previously 
formulated vision of your programme (step 2) and the subject content of your programme. In the 
framework, under 'this may include' you will find a list of subcompetencies which can be used 
as inspiration for the content of each competence in relation to your study programme. For each 
(sub)competency, determine whether it is already addressed in the learning outcomes of your 
study programme, so that you can pinpoint whether it is a core or supportive competency (see 
below). This distinction will ease things in steps 5 and 6, where you determine how to shape the 
assessment of a (sub)competency. Use the blueprint as a tool. 

Core competences are essential skills directly linked to the learning objectives of the 
programme. They are explicitly taught, practised and assessed. Students demonstrate 
the final level in, for example, a portfolio or final product. 

Supportive competences reinforce the development of core skills or other learning 
objectives. They are explicitly taught but not assessed in isolation, and do not need to be 
demonstrated in a final product.  

 
You do not have to take into account any practical boundaries as of yet. You determine these in 
step 4 and then work them out in concrete terms in step 5. 

 
 
Goals 

• For each competency, determine which (sub)competencies are relevant within your 
programme, so that you can define the content for each competency in alignment with 
the graduate profile. Document this in the Blueprint - Step 3 column 1 
'(Sub)competences'. 

• Depending on the learning outcomes, determine for each (sub)competency whether it is 
a core or supportive competency. Document this in the Blueprint - Step 3 columns 2 and 
3 'Significance'. 

• For each (sub)competency, determine the intended attainment level at the end of the 
programme in alignment with the graduate profile. Document this in the Blueprint - Step 
3 column 'Intended learning outcome’. 

 
Questions 

• Review all competences. In what way does each (sub)competency align with the vision 
you have formulated? 

• Review all competences once more. How can each (sub)competency be meaningfully 
formulated to ensure alignment with the graduate profile defined in step 2?  

• What is the expected final attainment level for each (sub)competency at programme 
level? 

• What are the core competencies of your program? Which (sub)competencies must 
graduates be able to demonstrate, and thus require explicit instruction, practice, and 
assessment? 

• What are the supportive competences of your programme? Which (sub)competencies 
should graduates acquire, but are not formally assessed? 



   
 

   
 

• Which (sub)competencies are currently over- or underrepresented in the existing 
curriculum? Analyze how the (sub)competencies are presently integrated and how this 
corresponds with the graduate profile. 

Example 

 

Recommendations 

• To ensure meaningful student development, competencies should be designed in such a 
way that they are logically connected to each other, to the subject matter, and to the 
professional context. A common error is that programmes structure competencies in an 
arbitrary manner, leading to the undesirable situation where student development 
becomes the 'drain' of the curriculum. 

• Ask students to indicate in which year of study each competency becomes relevant. 
Some competencies are important throughout the entire programme, while others, such 
as 'employability', start to become relevant towards the end of the programme. 

• Formulate broad learning outcomes, so that students have the opportunity to work on 
individual learning objectives within the curriculum. 

• Consider how to connect subject content and competencies. Start with the end goal: 
what should students ultimately be able to do (competency) or know (subject content)? 
Leading from that goal, choose the appropriate method: 

o Are you reasoning from the (sub)competency? 
Define the (sub)competency, select relevant (familiar) subject content, then 
design the learning activity. 

o Are you reasoning from the subject content? 
Define the subject content, select a suitable (familiar) (sub)competency, then 
design the learning activity. 

Connecting the learning objective to a familiar means helps prevent students from being 
confronted with multiple new concepts simultaneously, thus reducing the risk of 
cognitive overload.3 

 

 
3 Paul A. Kirschner, “Cognitive load theory: implications of cognitive load theory on the design of 
learning,” Learning and Instructions 12, (2002). 



   
 

   
 

Step 4. Define the design requirements 
In this step, you will map the practical boundaries you have to deal with. You determine whether 
to develop a separate learning trajectory, integrate the competences into existing courses, or opt 
for a combination of both. You define whether and how many ECTS credits will be allocated to 
competences and how the guidance of student development will be organised. In this step, you 
also decide how to facilitate self-regulated learning. In step 5 you will elaborate on the design 
requirements at the curriculum level, and in step 6 at the course level. 

 

Goals 

• Make explicit the placement, timing, capacity, materials, and progression of each 
(sub)competence in the curriculum. Use the worksheet that belongs to step 4 for this 
purpose. 

• Make explicit how guidance of student development (coaching) is designed. 
• Make explicit how self-regulated learning is designed. 

 

Questions 

• Which competencies will you integrate into existing courses, and which require a 
separate learning trajectory, based on how each competency has been defined in Step 
3? 

• How many ECTS credits do you intend to allocate to competencies that are currently not 
represented in the curriculum? 

• How will you organise the guidance of student development? 
• How will you stimulate self-regulated learning of students? 

 

Example 

The Sociology department has chosen to integrate student development into the curriculum 
through both a separate learning trajectory and incorporation into existing courses. A dedicated 
2-ECTS learning trajectory has been designed, providing students with time and space to work 
on individual learning objectives under the guidance of a lecturer. Additionally, the development 
of competencies has been made explicit within the existing courses. 

 

Recommendations 

• If you struggle to decide whether to design a separate learning trajectory, integrate 
competences into existing courses or a combination of the two, enlist the help of an 
educational advisor via the TIP at your faculty. 

• When determining the design requirements, take into account the guidelines provided by 
the faculty regarding the number of ECTS credits and the guidance of student 
development. 

• Allocate ECTS credits to student development where possible, as this ensures that 
students have sufficient time to acquire competencies and emphasises their value. 



   
 

   
 

• Student development takes place over time, so ensure that the education is longitudinal, 
regardless of whether you choose to address competencies in a separate learning track, 
integrate them into existing courses, or use a combination of both. 

• A curriculum revision makes an excellent opportunity to better shape student 
development within education. During a curriculum revision, the content of the 
curriculum is considered integrally, allowing for a clearer determination of how 
competencies can be addressed and how many ECTS credits are available for this 
purpose. 

 
Recommendations regarding the guidance of student development (coaching): 

• Student development guidance mainly consists of facilitating the student’s 
developmental and learning process. This includes posing questions that stimulate 
reflection on successes and challenges encountered, and clarifying individual learning 
objectives. Any wellbeing concerns should be referred to the study advisor. Prepare a 
document that explicitly defines these roles and responsibilities. 

• Guidance of student development may take place individually or in group settings. 
Individual guidance typically allows for deeper personal reflection, whereas group 
guidance offers the advantage of peer-supported insights into one’s own development. 

• Make attendance at student development guidance sessions mandatory, as students 
often only come to appreciate the value of guidance over time. 

• For more recommendations on the content design, quality and safety of student 
development guidance, check out the toolbox.   

 
Recommendations regarding self-regulated learning: 

• Include time and space in the curriculum for students to work on their own learning 
objectives, in order to promote self-regulation and autonomy. 

• Guide students in formulating individual learning objectives, ensuring that these 
objectives are both realistic and aligned with their personal development needs. 

• Guide students in taking control of their own learning by providing more frameworks in 
year 1 and phasing these out towards year 3. Frameworks can consist of specific 
themes/competencies within which students, depending on the year, have varying 
degrees of freedom to work on their own learning goals.  

• Make working on personal learning objectives mandatory, as students, especially in year 
1, often do not yet recognise the importance of student development. 

 
 
 
 
 
 

 

 

 

 

https://www.ru.nl/en/staff/services/framework-for-student-development


   
 

   
 

Step 5. Constructive alignment at curriculum level  
In step 3, you defined how you would ideally implement the 9 competences by assessing the 
formulation of each (sub)competencies to your programme, taking into account your 
programme’s vision and content. In step 4, you clarified the design requirements within which 
the education must be developed. In the current step, you will formulate learning objectives at 
the curriculum level for each (sub)competency and determine whether assessment will be 
summative or formative. Later, in step 6, you will address the constructive alignment of learning 
objectives, learning activities, and assessment for each competency at the course level. 

At this stage, you may discover that a competency is, in fact, a core competency, even though it 
is not described as such in the learning outcomes (Dutch: eindtermen). If that is the case, this is 
an appropriate moment to revise the learning outcomes. Return to step 3 to adjust the 
classification of core and supportive competencies in the blueprint, so that in steps 5 and 6 you 
can develop assessments to evaluate the intended final attainment level. 

Goals  

• Formulating learning objectives for each (sub)competency, and how these learning 
objectives build upon each other across different study  years or courses.  

• Identifying whether there are existing learning activities within the curriculum that 
contribute to the development of the (sub)competency and the achievement of its 
learning objectives.  

• Making clear where in the curriculum, and in what way, the (sub)competences will be 
addressed so that the intended attainment level can be achieved (see worksheet for step 
5 in appendix 4). 

• Determine which (sub)competences will be assessed, how they will be assessed and at 
which point in the curriculum this assessment will take place (see worksheet for step 5 
in appendix 5). 

• Assessing whether the current learning outcomes are adequate. 

Questions 

• Are you giving sufficient attention to the (sub)competencies, whether integrated within 
courses, in a separate learning trajectory, or both, to realistically facilitate the desired 
development? 

• Review the intended final attainment levels you formulated for each competency in step 
3. Where in the curriculum, and in what way, should these competencies be addressed 
to facilitate the desired student development so that they achieve the intended final 
attainment level? For example: if you expect a certain level of ‘critical thinking’ in year 3, 
what do you expect from students in years 1 and 2? How do you build this development 
progressively? Use appendix 4 to write down your answers. 

• Are there already specific learning activities in the curriculum which contribute to the 
acquisition of (sub)competences, and where in the curriculum do they take place? 
Where do new learning activities still need to be added? 

• Run through each (sub)competency and answer the following questions: 
o Where in the curriculum is the (sub)competency assessed: only at the end or 

also during a course? Take into account the assessment load for students. 
o How is the (sub)competency assessed: summative or formative? 



   
 

   
 

Example 

At the Communication Science department, a successful pilot was conducted using Portflow. 
Students formulate individual learning objectives in Portflow and document their development 
by collecting 'evidence' for these goals. They can then receive feedback on this evidence. 
Students appreciate this approach because it makes their development visible and makes it 
easier to ask for substantive feedback. This method can also be used for assessing 
competencies by formulating learning objectives per competency instead of individual 
objectives. 

Recommendations 

• Ensure that (sub)competencies are logically structured throughout the curriculum so 
that a clear structure emerges, creating a coherent whole. Be careful to avoid 
competencies becoming arbitrary and isolated elements within the curriculum. 

• When a (sub)competency appears in multiple courses, ensure that instruction, learning 
activities, feedback, and assessment are all addressed, thereby creating a clear 
progression in developing the (sub)competency. 

• Decide where in the curriculum which (sub)competences are assessed summatively and 
formatively over time. When you mapped out where in the curriculum which 
(sub)competences are being addressed, this will be easier to pinpoint. 

• Make deliberate choices about the number of assessment moments, considering the 
feasibility for both students and instructors. This is especially important for core 
competencies, as the intended learning outcome must be achieved by the end of the 
programme. Supporting competencies do not necessarily need to be assessed 
summatively. 

• If you opt for formative assessment, create an engaging format that allows students to 
demonstrate their development process, such as a portfolio where they receive 
substantive feedback. Avoid lengthy reflection forms with repetitive questions; instead, 
encourage a collection of diverse documentation provided by the student. Portflow can 
be an aid in this. 

• If you opt for formative assessment, include a mid-term deadline for students. This helps 
prevent students from procrastinating and ensures they go through a genuine 
development process. 

• If you set up a separate learning trajectory for guidance of student development 
(coaching), consider whether you want to align it with the competences you cover in the 
courses. 

 

 

 

 

 
 



   
 

   
 

Step 6. Constructive alignment at course level 

Now that you have determined the learning objectives, learning activities, and (timing of) 
assessments at the curriculum level, this step involves translating these to the course level. You 
ensure that the learning objectives, activities, and assessments at the course level are aligned 
with each other and are consistent with the learning objectives for each competency at the 
curriculum level. A solid learning trajectory can falter on details, so this step requires careful 
attention. See the ‘resources’ section for tools that can assist you in designing this step. 

 
Goals 

• Aligning learning activities, learning objectives and assessment of competences within 
an individual course, in accordance with the overall curriculum. 
 

Questions 

• What are the learning objectives, learning activities and assessment for each 
(sub)competency per course? 

• How are these learning objectives, learning activities and assessment aligned with other 
courses within the curriculum that address the same (sub)competency? 

• When do the learning activities take place? 
• How and when do students receive (peer) feedback? 
• How is assessment conducted? 
 

Example 

More information on applying constructive alignment can be found on the RU's lecturer website 
or via one of the Open Courses in Brightspace. 

If you would like to be supported in designing learning objectives, learning activities and 
assessment, sign up for one of the courses for teachers below: 

- Course design and assessment 
- Assessment 

The Educational Design & Technology team also offers individual support in designing inspiring 
education. Feel free to reach out to them. 

Recommendations 

• Get help from an experienced lecturer who has at least UTQ, or from an educational 
advisor from the TIP at your faculty. 

• Make use of the courses on teaching development and teacher professionalisation from 
Educational Advice and Teaching Development (EATD) at RU, which you can register for 
as a lecturer. 

• Make use of well-developed rubrics, assessment matrices, and specification tables. 
Examples can be found in the toolbox and on the webpage for teachers. 

 

 

https://www.ru.nl/en/staff/lecturers/designing-education/designing-courses/integrating-learning-objectives
https://brightspace.ru.nl/d2l/le/discovery/view/
https://www.ru.nl/en/about-us/events/course-design-and-evaluation
https://www.ru.nl/en/about-us/events/assessment-and-learning
https://www.ru.nl/en/departments/education-support/educational-design-and-technology
https://www.ru.nl/en/staff/services/framework-for-student-development
https://www.ru.nl/en/staff/lecturers/assessment-and-appraisal


   
 

   
 

Step 7. Communicating and visualising competences to students 
You now know how and where the (sub)competencies are addressed within the curriculum. In 
this step, you make this transparent for students by clearly showing how and where the 
(sub)competencies are embedded in the programme. This can be done, for example, by creating 
a visual overview and explicitly referencing the competencies in individual course guides.  

 
 
Goals 

• Make it clear and communicate to students how and where the competencies are 
embedded in the curriculum, so that the relevance of these competencies in relation to 
the content of your programme becomes clear to them. 

 

Questions 

• How do you make explicit where and how the (sub)competencies are embedded in the 
curriculum? 

• What is the relevance of the (sub)competencies in relation to the disciplinary content of 
your programme and the professional field graduates will enter? 

• Where and how will you communicate this relevance to students? 

 
Recommendations  

• Students often only realise the importance of student development later in their studies. 
Therefore, communicate to students about the structure of competencies in your 
curriculum, the expectations you have of them, and the relevance of these 
competencies in relation to your discipline. 

 

  



   
 

   
 

Example (Sociology bachelor 1) 

The Sociology program offers first-year bachelor students insight in where and how the 
competencies are addressed within the curriculum in the following way:4 

 

 

 

 
 
 
 

 
 

 

 

 
4 This table is from the Course Manual of the Personal and Professional Development learning trajectory in 
undergraduate year 1 of the Sociology programme, 2023-2024. 
  



   
 

   
 

Step 8. Evaluation and quality 
In the final step, you make decisions regarding the evaluation and quality assurance of 
education in your programme. You agree with your department on how and when the education 
will be evaluated, how its quality will be ensured, and who is responsible for potential redesigns. 

 

Goals 

• Have a clear understanding of how and when the education that is based on the 
framework of student development will be evaluated. 

• Have clarity on how quality assurance takes place. 
• Have clarity on who is responsible for quality assurance. 

 

Questions  

• How is evaluation conducted? Per course, per learning trajectory, across the entire 
curriculum, or a combination of these?  

• When will you evaluate your education? At the end of the course, or during the course?  
• How does quality assurance take place?  
• Who is responsible for quality assurance? 

 

Example 

In the PPD learning trajectory within Medicine and Biomedical Sciences, students acquire 
feedback skills by providing feedback, among other things, on the design and content of the 
trajectory itself. This allows students to learn how to give constructive feedback, while the 
department uses their input to improve the curriculum. Additionally, information is gathered 
through questionnaires administered at the end of the learning trajectory. 

Recommendations 

• Don’t be discouraged by negative evaluations: the learning moment often occurs 
differently or significantly later than the teaching moment. In years 1 and 2, evaluations 
are often less positive than in year 3, when students start to notice the results of their 
development. 

• You learn by testing. Don’t overthink or spend too much time in meetings. Start 
implementing and adjust your education based on the feedback you gather.  

• Consider the design and implementation of student development as an ongoing process 
in which you continuously improve your education based on evaluations. 

• Pay attention to teacher professionalisation, so that instructors gain better insight into 
the student’s development and learning process, enabling them to provide improved 
guidance. 



   
 

   
 

 

 

 

 

 

 

 

 

 

 

 
 



   
 

   
 

Appendix 1: Blueprint steps 1 to 3 and step 8. 

Preconditions (Step 1) 

 

 

 

 

 

 

 

Input for the graduate profile (Step 2) 

Students Lecturers Alumni … … 

 
 
 
 
 
 
 
 

    

Forming a vision / graduate profile (Step 2) 

What does it mean to be a (historian, philosopher, business administrator, chemist, etc.) in today’s world? 

 

 

 

 

 

 



   
 

   
 

Identifying competencies (Step 3) 

Competences 

in the 

framework 

Academic 

attitude 

Communication (Digital) 

Information 

Literacy 

Personal 

Leadership 

Reflection Collaboration Social 

Embeddedness 

Employability Impact-

making 

(Sub)-

competences 

 

 

 

 

 

 

 

 

 

 

 

 

 

         

Vision 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

       



   
 

   
 

 

 

Step 3 

(Sub)competences 

Significance (choose 

between) 

Intended attainment level at the end of the programme in 

alignment with the graduate profile 

Core 

competence 
Supportive 

competence 
    

    

    

    

    

    

 

 

   

    

    

    

Evaluation (Step 8) 

 

 

 

 

 

 

 



   
 

   
 

Appendix 2: Worksheet step 4.5 
Placement: 
o Integrated into existing courses: an obvious choice for skills 

naturally addressed through teaching or assessment, such as 
academic writing. 

o A separate curriculum: offering competencies like personal 
leadership within a longitudinal course allows students to reflect on 
a meta-level and continuously monitor their development. 

o Combination: addressing (sub)competencies within the existing 
courses of the program, while providing a continuous, separate 
course for reflecting on progress and formulating personal learning 
goals 

Integrated into existing courses A seperate learning trajectory 

 

Your choice 
  
  
  

Timing 
o Fixed moment: The (sub)competency is addressed at specific, 

predetermined points in the program. 
o Flexible: Students decide when to work on a (sub)competency. 
o Combination: A mix of both fixed and flexible moments. 

Fixed moment Flexible 

 

Your choice 
  
  
  

Capacity 
o High: Sufficient time and capacity are available to teach the 

(sub)competency thoroughly. 
o Low: Only minimal time and/or capacity is available. 
o Combination: Additional time and capacity are available at certain 

points. 
 
 
 

Low  High 

 

Your choice 
  
  
  

 
5 This worksheet was developed by Wageningen University and Research. View: “Guideline for the Design and Implementation of Skills Learning Trajectories.” 
Wageningen University and Research, 2023. 



   
 

   
 

 
Self-regulated learning 

No self-regulated learning: Learning activities and assessments 
are fixed; the program determines how (sub)competencies are 
taught, what is tested, and when. 

o High self-regulated learning: Students decide when to be tested 
and take responsibility for their own learning process and planning. 

o Combination: A blend of fixed learning activities and student self-
regulation, for example, allowing students to set their own learning 
goals. 

No self-regulated learning A lot of self-regulated learning 

 

Your choice 
  
  
  

Materials 
o General: Existing materials are used across multiple courses. 
o Course-specific: Teachers use tailor-made materials designed 

specifically for their own course. 
o Combination: A mix of general and tailor-made materials. 
 

General Course-specific 

 

Your choice 
  
  
  

Progression 
o Course level: Student progression is tracked within individual 

courses. 
o Curriculum level: Student progression is tracked across the entire 

curriculum. 
o Combination: Progression is tracked both at the course level and 

curriculum level. 
 

Curriculum level Course level 

 

Your choice 
  
  
  

 
 
 
 
 
 



   
 

   
 

Appendix 3: Worksheet step 5 ‘Curriculum overview of all (sub)competences’ 
With this worksheet, you can easily create an overview of all (sub)competences in the curriculum per year of study.6 

Curriculum overview of all (sub)competences 
Course 1 (code)  
Year .., Period ..   
  
Which (sub)competences 
are addressed in this 
course?  
 
 

Course 2 (code)  
Year .., Period ..   
  
... 

Course 3 (code)  
Year .., Period ..   
  
... 

Course 4 (code)  
Year .., Period ..   
  
…  

Course 5 (code)  
Year .., Period ..   
  
…  

Course 6 (code)  
Year .., Period ..   
  
…  

Course 7 (code)  
Year .., Period ..   
  
…  

Course 8 (code)  
Year .., Period ..   
  
…  
 
 
 

Course 9 (code)  
Year .., Period ..   
  
 
 
 
…  

Course 10 (code)  
Year .., Period ..   
  
…  

Course 11 (code)  
Year .., Period ..   
  
…  

Course 12 (code)  
Year .., Period ..   
  
…  

 

 
6 This worksheet was developed by Wageningen University and Research. View: “Guideline for the Design and Implementation of Skills Learning Trajectories.” 
Wageningen University and Research, 2023. 



   
 

   
 

Appendix 4: Worksheet step 5 ‘An overview of the courses involved per (sub)competency in the curriculum’ 
With this worksheet, you can easily create an overview of the courses in which a particular (sub)competency is covered. It helps you to gain insight, 
per (sub)competency, into how to design instruction, learning activities, feedback, and assessment in a coordinated way, so that students can 
achieve the intended final level.7 

 

   Year 1   

Course code              

Period             

Instruction              

Learning 

Activity   

           

Feedback              

Assessment              

  
  

   Year 2 

Course code              

Period            

Instruction              

Learning 

Activity   

           

Feedback              

Assessment              

 
7 This worksheet was developed by Wageningen University and Research. View: “Guideline for the Design and Implementation of Skills Learning Trajectories.” 
Wageningen University and Research, 2023. 



   
 

   
 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

   Year 3   

Cursus code              

Period             

Instruction              

Learning 

Activity   

           

Feedback              

Assessment              



   
 

   
 

 


